DOCUMENT RESUBE a: 


ED 128.927 7 u | S$ 002 774 
AUTHOR : Garberina, Thomas J. 
TITLE | . A Systems Approach for Generating Change. in the Z 


; Reading Program. 
INSTITUTION “ Pennsbury School District, Falisington, Pa. 


PUB DATE «. Apr 76 * 
NOTE 4 3p. 

EDRS PRICE MF-$0.83 HC-$2.06 Plus Postage. 
DESCRIPTORS Administrator Guides; Administrator Responsibility; © 


? . *®*Administrator Role; Elementary Seccndary Educati6dn; 
: *Evaluation Methods; Instructional Improvement; 
Instructional Inhovation; *Program Evaluation; 
Reading Instruction; *Reading Programs; “Systems 
Approacs 
IDENTIPIERS *Generic BLennS Rg Process;. Fennsylvania 7 
This administtator's guide is designed to provide a 


systematic and objective means of: evaluating an ongoing reading 
program. The procedures outlined recognize the important .role of the 
administrator as the change-agent who initdetes, encourages, ; 
Supports, observes, and evaluates programs. The systems approach 
simplifies the Generic Planning Process required for Pennsylvania 
schogl district use by systematically illustrating the steps of the 
Generic Planning Process and providing appropriate forms for 

conducting those steps. The systems approach contains five major 

areas within the reading evaluation model: context evaluation, input | 
evaluation, process evaluation, product evaluation, and installation. .. 
Suggestions are‘given for discrepancy models,- worksheets, goals and 


objectives formation, volunteer assignment charts, and community 
resources. (MKM) a ‘ 


ABSTRACT 


SEIS OSI IDI IIOI OIG UIUIOIUISIOIDISIOIDIGIGISIEI IDIOT IOIOISIOIDIOISIOIDIIO IDI I IR 
* Documents acquired by ERIC include many informal, unpublished - os De 
* materials not available from othér Sources. ERIC makes every effort * - 
* to obtain the best copy available. Nevertheless, items of marginal _ 

* reproducibility are often encountered and this affects the quality *. 

* of the microfiche and hardcopy reproductions ERIC m&kes available “ 
* 
* 
* 
* 


* 
via the ERIC Document Reproduction Service (EDRS). EDRS is not. :.- * 
responsible for the quality of the original document, Reproductions 


‘supplied by EDRS are the best that can be made from ‘the criginal. * 
SAIC III I IOIIOIISIIOIOIDIDIIIIGIOIOIOIIOIOIUIIDIIGIEIIOI IOI IO I RIO foto i i 


’ < 


Hh 


. 
y 


” 


ED1249 27 


x A 
SYSTEMS APPROACH 
| FOR | 
GENERATING CHANGE 
INTHE | 
READING PROGRAM 


¥ 

N ; 

N , ra 5 Prepared by: - 

5 ERNEST H. MUELLER, ED. D. THOMAS J. GARBERINA 
‘DISTRICT SUPERINTENDENT * ~—" COORDINATOR OF READING 

AND BASIC INSTRUCTION 
V , oe ; APRIL, 1976 
Q’ - Po 


THGrOddCtlons.i 55 eek oes Career Has Hees eae e eR ERR EES 
Characteristics of the Systems Approach and Purposes 
of the Systems Approach 


THE SYSTEMS APPROACH 
. ‘ 


Reading Evaluation Model 


’ 

GONTEXT. ‘EVALUATIONG ip aiteeaa Raed eee RE otarcha ne beeline eed 
Continuous: Mont torkigstes. ais sox sed Sos seo hve hls: poss ote Sees aa is 
Implementing the Change System 

L ,. \(Needs -ASSESS8MENCS 663.8 sic Gwin see WES Qa ouRT DES 
2. State the Problem 


: Goals 


INPUT. (EVALUATION) ctiic. ie midatercoae Wn aad Ua Ak OTE FRA RA Ki eae bed eee 
4. Explore Alternative Solutions...............-0- 
5. Design a Plan of Action (The Program) 


PROGESS: (EVALUATION. gars. cia giantet od Whee Sadi aiiea Sta ae aenoae eae ee WR woe 
6. Implement Plan of Action 


7. Evaluation of the Program 


PRODUCT EVALUATION . 


INSTALLAT ION : : 


8. Design a Plan of Action. 


Cencluslons. 6sdeeic eka dee s hides ES RRR ORS ERT ESIES SELES Omang ane 
Nel ed coh Ui mri eile a whoa tb Grew Ug Tete mae a. Beat DIRS BOTS eres B50 a aig wianeTe we 
Pennsbury Reading Program Model.......eeeeeseseees 
Prescriptive Reading Program Model......sseseee%s 


~ 


\ 


Contents 


Figure 


Figure 


Figure 


Figure 
Figure 
Figure 
Figure 
Figure 


‘igure 


* Figure 


.Figure 


Figure 


10 


12 


13 


x : 


Reading Evaluation Model....cccsscccccvecceves 


Reading Program Components....csseeseseerecves 


Resource Pool of the Pennsbury School 


DLStrict isiciccacer 


I 


Communication Model - Interfaces Decision 


ey 


MAKETS. cece eee s ec eeeverccrerceeevseecves 


\ 


embarieae tan Model - Methods: .:c0 gs tieqnnsaswey 


a 


Mgeting Report Form.....esseccereccsevevcecleon . 


¥ 


Discrepancy Worksheet .....ceccseccccsccrecvons 


¢ 


Discrepancy Model........ 
Goals - Worksheet......‘ 


Objectives - Worksheet 


Worksheet...... 


Pa 


Characteristics of Alternative Solutions- 


Volunteér Agsignment Sotedulecs siexevaseces ope 


Time €onstraint Chart....... 


ti 


Figures 


FOREWARD 


This booklet represents an initial step.to provide the “school 
administrator with a systematic and objective means of evaluating the 
on-going reading program in the Pennsbury School een 


The procedures outlined recognize the Siisaptant role of the 
administrator as the change agent who initiates, @ncourages, supports, 
observes and evaluates improved program, | / 

The administrator who utilizes the systems approach will find 
‘a strong emphasis on shared decision-making through which “teachers 
become much more involved in orchestrating their resources. for staff 
devel Spment and Student achievement, 


. , 


This administrative style of “leadership carries ‘with it a 
greatly increased responsibility factor; for the administrator mst - 
be ev@r aware that the decisions made are reliable and valid within 
the framework of educational research, school district policy and 
sound judgement. = 
| \ 


LEADERSHIP’ 


Leadership is hard; 


valuable and responsible leadership is harder; 
t 


only the latter is worthwhile; 
a 


4 


only systematic and objective evaluation can distinquish the two, 


a 


. 


— Michael Scriven 
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INTRODUCTION : 


\ 
Since the Pennsylvania Department of Education 
Generic Planning Process as the required procedure for 


planning, a copy of the entir¢ planning process can be 
back of this booklet, - 


has adapted the 
school district 
found in the 


; ; ; 
The Systems Approach described in the front of eM Roooire 
simplifies the Generic Planning Process by: 
hs ’ 
7 
1. systematically illustrating the steps of the Generic 
Planning Process; 


2. providing appropriate forms for conducting various steps 
~ of the Generic vag Process, - 
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cise Ay. CHARACTERISTICS 
of 
THE SYSTEMS APPROACH 


’ 


Systems Approach described in this booklet represents a 
mixture of thee program evaluation models, 


NS 


i, Rfght to Read Program Planning Procedures 


2. “Pennsylvania's Generic Planning Process 
3. Stufflebeam's CIPP Model (Context, Input, Process, Product) 


. 


PURPOSES OF THE SYSTEMS APPROACH 


‘ 


to systematically monitor the On-going Reading Program; 


to provide a guideline to generate change on a planned 
basis; = \ 


to maximize the involvement of staff, community, and 
resources in the decision making process in order to 
insure that the change is feasible and acceptable, 


. ' THE SYSTEMS APPROACH : 


The Systems Approach is illustrated in Figure 1, Reading 
Evaluation Model, It is soe ae with respect to two nia SACLONSs 


1, The On-going Rehding Proaran around the perimeter of the 
modef, - 


2. The Change System inside the perimeter “of the model. 


. The Systems Approach contains five major areas within the 
Reading Evaluation Model, 


1. CONTEXT EVALUATION . 
ao 
2. INPU® EVALUATION : 
3. PROCESS EVALWATION . » 


4. PRODUCT EVALUATION 


5. INSTALLATION , ; : : 
a : 


to 


FIGURE 1 
READING 
EVALUATION. MODEL * 
On-going Reading Program ' On-going Reading Program 
t 5 

5 ¥ INPUT EVALUATION js , PROCESS EVALUATION 

= 4. Explore Alternative d. Implement Plan of 
= Solutions (Select One) Action (The Program) 6 
= 5e Design Plan of Action a 
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. ee z 
= z 
2 : 
SH fan 
1 es 

o TB € 

PRODUCT EVALUATION 2 
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Evaluation of the 5 


CONTEXT EVALUATION 


Program 


X = 
IS PRESENT PROGRAM 3 A, -Recycle Ne 
MEETING OBJECTIVES? i Raemnata 
1, Needs Assessment : Cc, Install 
2. State the Problem 
3. Define Goal(s) and 
Objectives 
- ‘ INSTALLATION 
py 
; ele 7 ‘8. Installation of 
COMMU NT CATIONS the Program 
% Continuous TERMINATE (Design Plan) 
Feedback * __ PROGRAM 
to and from . 


Decisiorn— 
Makers 


On-going Reading Program Ui ¢ On-going Reading Program 


Pa ee 


‘ . 4 
; CONTEXT EVAWWATION . a 


Context Evaluation has two major functions: Y. 


‘ 4 
1. continuous monitoring of the On-going Reading Progra; 


2, initial step for implementing the Change System, 


Continuous Monitoring 


The first function of Context Evaluation is continuofts \ 
monitoring of the On-going Reading Program, With respect to this 
, function, the following questions should be continuously asked 


concerning any or all components of the reading program as listed 
in Figure 2, ‘ 


Is the’ program adequately meeting objectives? Yes No 
Are there unmet needs? . ® Yes © No ge 


Are there unused opportunities (New Methods) 
that could be added to the On-going Program? . Yes »_No- 


—_—— —- 
sv 


If the answer to any of the above questions suggést. the need for 


change, then’ the Change System inside the Reading Evaluation Model 
shoutd be put into operation, 


ri x : ‘ * 


FIGURE 2. = 5 


* 
READING PROGRAM COMPONENTS — - 


Student Performance Reading Program 


’ 
od Comprehension = Developmental 


___ Word Recognition Aek: Prescr{ptive 
___ Study Skills ___ Remedial 
Content Area Reading . 


Interests: in Reading 


Attitudes Toward Reading 


Staff Developmen/ - , Resources 


___ Inservice Adequate Materials / 
_* Audio-Visual Programs 
~~ Basal Readers/Workbooks 

Coping Skills Materials 

Creative Reading/Writing Materials 
High. Interest/Low Vocabiflary Books 
Individualized Reading Materials 
Individualized Spelling Materials- 
Language Experience Materials 
Listening Materials 

Machine Based Materials 

Motor Development Materjgls 
Paperback Reading Program 
Perceptual Skills Materials 
Programmed Materials 

Single Skill Teaching Materials 
Supplemental Phonics Materials 

} __ Games ae 
Individualized Reading Dittos and Workbooks 
a Supplemental Comprehension vateriale 
Reading Specialists 
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Improvement of Instruction 


Curriculum, Development 


___ Grouping and Subgrouping 
Learniagg Centers 
Time Spent ‘in Program 
Instructional Techniques 
__ Directed Reading Activity 
__ Use of Workbooks 


Reading in Content Areas 


ee 


__ Language Experience 


__ Reading for the Gifted 


Evaluation Techniques 


mee 


__ Interests =s Criterion Reference ,Creative Techniques 
__ Attitudes __ Achievement Testing Paperback Program 
Self Esteem __ Readiness Testing 
mem 


= Self Evaluation ie Spelling Tests 


__ IRI (Individual) __ Study Skills 


Implementing the Change System 


1m," 


1, Needs Assessment : PS . ; 
A. 


Organize for the Needs Assessment 
(1) Form a fepresentative committee 


(2) Utilize Figure 3, Resourcé Pool of the Pennsbury 
Educational System, to determine who and what 
resources should be involved in providing input 
for establishing a baseline of information which 
supports the need for change, 


(3). Utilize Figure 4, Communication Model, to list 
™ : : . 
those decision makers with whom information 
should be delineated and provided, 


(4) Utilize Figure 5, Communication Model, to list 
methods through which you wish to gather and 


i provide information, 


(5) Utilize Figure 6, Meeting Report Form, for the 
written agenda, for listing outcomes of the 


meeting, and for stating and recording objectives - 
for the next meeting, 


NOTE: Results of each meeting should be distributed 
to the committee members and other appropriate,. 
decision makers, , 


» 


Conduct the Needs Assessment 


Utilizing the resources identified in Figure 3, collect 

as much data as necessary in order to develop a complete. 

picture of the reading program component to be/evaluated, 
For example: 


The component examined at Village Park 
School was the effectiveness! of the 
5th and 6th grade reading program, 


For Village Park School, the needs assessment 
included examination of all areas of the reading 
program that could have an affect on the program 
in 5th and 6th grades, \. 


Utilize Figure 7, Discrepancy Work Sheet, to record 
results of the needs assessment;. present status (what is) 
and ideal status (whatought to be), If there is a gap 
between what is and what ought to be, this is known as a 
discrepancy, This discrepancy represents the problem, 
Figure 8 graphically illustrates results of the needs 
assessment as viewed through the discrepancy model. 
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Public Meeting 


Delphi Technique 
P.T.A. Meetings 
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Methods for Delineating and Providing Information 


DELINEATING 


“OBTAINING 
q& 


ba 


INFORMATION INFORMATION 
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FIGURE 6 
SYSTEMS APPROACH 


ME TIac REPORT FORM ; 
; ag . 13 
a 


Date Check __ # af Committee Members Present 


Members' Names 


Chairperson oe . _- { 
Recorder XK oe sic i 

ee ee —_—_—_—_— 

ee —_— —— ee 

a ee ee ee a 

Others: Dat = . : - 
The Committee worked on: + AGENDA / 
1 \ at . 
2 4. . 

OUTCOME 
L. ’ ‘ 3 
2% 4, 
If mote space is needed, please use thé back of this sheet. 
At out next meeting (Date Time Place : ) 
we will consider: = t 
Our assignments before the next meeting are: 
/ , Signed j 
. . Recorder 

Recorder Notg: vik complete this form at the meeting and give to school secretaty 
(or other pérson) to type and distribute to the following people: . ¥ 


ALT Committee Members Listed Above 
Others : 
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DISCREPANCY ‘WORKSHEET 


, 


There ne inh among staff about the effectiveness of 
the fifth and’sixth grade reading program, 


Concern: 


PRESENT STATUS IDEAL STATUS 
(what is) (what ought to be) 
ey _ - 


1, Seventh gral drop in STEP 
reading scores reflett slippage 
jn students' reading development 
at fifth and sixth grades, 


1, STEP reading scores in seventh 
grade should reflect growth, rather 
than a drop, in students' reading 
during fifth and sixth grades, 


"2, Evaluation of specific skills, 
attitudes and student self- 
evaluation is lacking in program, 


3. Village Park Staff: keep the 
developmental program, but 
provide something in addition for, 
students below grade level, 


2. Evaluation techniques should be 
used to promote concern about 
student attitudes and need to 
teach specific skills, 


3. A diagnostic-prescriptive 
program is needed for students 
reading below grade level, 


4, Community assessment showed 
concern to help learning disabled, 


4. Budget approved to review and 
purchase a variety of materials 


5. Lack of variety of materials pte Ete ahonbles PEager . 


for disabled reader, 


5- Volunteers should be part of 


6, Staff noted that volunteers Shp PERRET RAYS pee erems 


are not involved in the reading 
program @t all, 


6, Budget-approved for released 
time and after school inservice, 


7. Community assessment showed 
interest for more involvement 
in the schools, 


py Stat reflected need.for more 
in-school inservice, 


Problem StgCenene: Staff at Village Park School recognize the need to 


- develop a program that would affect students in such a way that their 
reading growth during fifth and sixth grades would be at least equal 
to their reading growth during previous school years, 


£4 


FIGURE 7 ee 


DISCREPANCY WORKSHEET 


~ Concern: 


PRESENT STATUS : J IDEAL STATUS 
_ (what is) (what ought to be) 


Problem Statement: 


FIGURE 8 


DISCREPANCY MODEL 
as a’ 
Result of Needs Assessment 


PRESENT STATUS 


(Need/Discrepancy) 


” 


PROBLEM STATEMENT |. 


__« Staff at Village Park School recognize the need to 
develap a program that would affect students in such. 
a way that their reading growth during fifth and * 
sixth grades would be at least equal to their reading 
growth during previous school years, 


of 
J 
Teachers - Implement Prescriptivé Program 
Students - Achieve Level of Mastery in the 
» Specific Skills of Reading 
- Ratio of Learning Equal to or 
x Greater than Previous Years 


“” \ Administrators - Generate Staff Interest for Program 


16 


2. 


17. 
State the Problem 


The gap between present status of the program and ideal 


status (goals) represents needs to be resolved. 


The committee should rank the ideals (goals) in Brioriyy 


order, 


3. 


- NOTE: Space for writing the /problem statement is Piste 


Determine which priority nd to, be resolved, 


Develop a problem statement ahd write it down, Pa 


at the bottom of the discrepancy worksheet, Fi 


x ‘ 


e 7. 


Define Goal(s) and Objectives , ws 
Cd 
Definition of a Goal: A goal is a general statement of - 
“ intent, lacking specific reference to a time for initiation, 
completion, om specific criteria for success,, 
Goals may be developed for one or alt of the following: 
- students 
- teachers : . 
-: volunteers 
- administrators 
EXAMPLES : 2 
} Students. - Improve their ratio of learning in 
reading during fifth and sixth grades, 
e Teachers - Implement a prescriptive program for 


students reading below grade level, 


Administrator — Generate staff interest to design a 
plan for installation of a criterion 
reference/prescriptive reading program, 


Utilize Figure 9, Goals, to list appropriate program goals, 


‘ 


FIGURE 9 
GOALS 


Area of Concern? me effectiveness of the fifth and sixth 


grade reading program, 


Students: Improve their ratio of learning in reading 
a during fifth and sixth grades, 
Will achieve a level of mastery in deficient 
skill areas, : 


Teachers: Implement a prescriptive program for students 
os reading below grade level, 


Administrators: Generate staff Anterest to design a plan for 
: installationgf a criterion reference 
prescriptive reading program, 


Others: 


“> 


Arga of Concern: 
\ 


Students: 


a. 
? i ee 


Teachers: \ 
_—_—_— \ 


/ 


© Administrators: 


Others: 


Definition of an Objective: A efific statement of intent © 
that identifies the performer of the, action, the behavioral 
effect to be accomplished, the ‘population to be affected, 

a time reference, the criteria for success, and a plan for 
measurement, 


EXAMPLE: After concentrated two-week learning gycles, students 
will demonstrate mastery of word recognition skills 
by scoring within the "Zone of Mastery" (80%: or higher) 
as measured by a criterion reference test. 


Utilize Figure 10, Objectives, to list objectives, activities, DS : 
and evaluation\methods, \ 


NOTE: Briefly list yoyr objectives on Figure 3, Resource Pool 
of the Pennsbury Educational System, With your committee, 
select those resources that might be helpful in achieving 
the objectives, : 


ak 


/ FIGURE 10 


OBJECTIVES ; 

/ 

Zf 1974 1975 ee : 

—— 
OBJECTIVES ACTIVITIES A EVALUATION 
Principals will schedule meetings to 1. A presentation of the prescriptive 1.© Completion of the presentation. 
ovide awareness to staff concerning ‘program by the reading coordinator, Staff interest to become 
the\ prescriptive program, its values A packet’ to be handed to each staff involved in the first phase of 
and its outcomes. member, implementation in the school, 
_Teachers will identify materials, 2. Review commercial materials, Qe Compiled list of recommended 
in-school refources, and commnity ~ in-school resources, community materials,” A list- outlining 
resources tHat can be appropriately resources, and select those most the resource pool of the 
orchestratefi to develop students! appropriate for developing, students! Pennsbury Educational System, 
reading skjl1ls, . ; specific reading skills, = 
3. Teachers will explore alternatives 3. Will include methods to identify 3. Written procedures for plan ‘ 
2 ’ for Sead sat ei of a prescriptive _ target students, establish pre-post ~~ of’ action.. + 5 
@ program, select one, and design a | testing dates, subgrouping methods, 5 = 
- plan of action,, . . and scheduling direct teacher-—Learning - 
with volunteer reenforcement, - 
4. Teachers will implement the 4. Will include use of criterion tests July Classroom observation by reading 


prescriptive program by scheduling 


.Students and volunteer personnel, and 


provide feedback to determine if 
procedures are operant as intended, 


and other tests for process evaluation, . 
subgrouping-students | by skill weakness, 
direct teacher instruction based upon 


materials matched to’students! styles 


“of learning, with reenforcement by | 


volunteer personnel, 


coordinator, principal, assistant ~- 
superintendent and superintendent 

of schools, Teacher feedback 

during post school day workshops, 


d 
/? 


IZ 
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6. 


a* 


OBJECTIVE 
— *. 
Indicated by pre-post criterion 


~ reference reading tests, students 


will demonstrate mastery of their 

word recognition skills by scoring 
within the "Zone of Mastery" ¢80% 

or higher). ° 


With regard to reading comprehension, 


students! ratio of learning during 


1974=75 will be equal to or greater 
than their ratio of learning during. 
previous years; as indicated by - 
normative pre-post testing data, 


* 
Indicated_by pre-mid-post testing, — 


students will-demonstrate acceptable 
to positive attitudes toward reading 
by achieving a raw score of 91 or 
higher on the Compensatory Reading 
Program Attitudes Test 4-6, 


5e 
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FIGURE 10 
OBJECTLVES 7 
1974 1975 P 


ACTIVITIES al 


Concentrated two-week learning 
cycles including direct teacher 
instruction to weaknesses and 
volunteer personnel providing 
reenforcement of sia. 


Longitudinal. emphasis on 
prescriptive learning in addition 
to regular developmental program, 


Include student awareness of reading 
skill strengths and weaknesses 
through self evaluation, 
Reenforcement of skills throufn high 
interest games and activities, group 
and/or individual interaction with 
volunteer personnel, Also the 
counselor where appropriate, -Self 
selection of high interest paperback 
books and encouragement from home, 


Se 


EVAL®ATION 


Process evaluation (Pre-—Post) 
using Wisconsin Design Criterion 
Reference Testing Program “of 
specific reading skills. 


Product evaluation of students 
on a pre=post basis, September 
and May, utilizing the grade 
equivalents of the Metropoliton 


-__Reading Comprehension Test, 


Te 


« 


i 
Product evaluation of students 
on a pre-mid-post basis using 
Educational Testing Services! 
Compensatory Reading Program 
Test 4-6, 


(a4 
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INPUT REVALUATION , : 
ee: oP nag j 
4. Explore Alternative Solutions . 


a 
Utilize Figure H, Characteristics of Alternative Shit ans, 
to: ‘ 


A, brainstorm and write alternatives, 
B, prioritize the alternatives and analyze each on A 


m C. select the alternative solution(s) pertinent to 
solving the ‘problem, 


NOTE: Space is provided at the bottom of Figure 11 to. 
list the selected mTKeranta ye: solution(s) by 
number, 


5. Design a Plan of Action 


With the alternative solution(s) selected, a plan for 
implementing the program needs to be thought through, ® 


vd 


4 
Listed below are some \questions that should be considered 
in helping design the plan of action, : | 


Questions r 


Do original goals and objectives still appear desirable? 
(If hot, modify them as the committee views them now.) 


What_organizational plans are needed? 


1. Schedule feedback meetings 

2. Select chairperson for meetings ; 

¥. Select recorder for meetings Se 

4. Schedule inservice for teachers aS 
\ 5e Schedule pre-tests, process tests, post tests 


| 6, Schedule inservice for volunteers ° . : 
- © 7, Utilize Figure 12 to schedule volunteers in program » \ - 
- 8, Schedule student subgroups for prescriptive program \ 
At what level is coordination necessary? ss : / 
Local School Coordinator 4 
: (name) 
- Curriculum Coordinator =. . 


ay. -~ (name) ore 
“ NOTE: ‘Utilize. Figure 13, Time Constraint Chart to establish 
«target dates for completion of activities. and objectives, 


es 
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CHARACTERISTICS OF ALTERNATIVE SOLUTIONS 


CHARACTERISTICS 


F= Feasible 
N =.Nonfeasible 


1 Reading Achievement 
bd Testing (Pre-Post) 


2. Ci-Criteria Tests 


Costly per child 
Tests sent away 


A B | é 
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> ct Program costly, tapes 
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pap : 
oO 7 . 
1] 5, Paid Aides a Budget won't allow 
oo ’ — | for it. 
raw) 
A m 6, Volunteer Aides 
i > - 
Hire Additional ' 
=] Budget won't allow 
< : 
218, Subgrouping by Age @) \ 
oe Vv 
i) _ Subgrouping within 
; &| 9+ Grade Level ; a 
a — - if 
< 0 Subgrouping-within § -. 
pVe Classroom : 
Solution(s) 
Selected: 1, 3, 6, 9, 10 
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FIGURE 12 
OLUNTEER ASSIGNMENT SCHEDULE 


| 


ASS: Se ; Lon Vewe rs JS - 
# of Students & Skill Area to be Emphasized 
| & Clerical Work to be Accomplished 
‘Mark Canggnant_Tést- 


Monda Tuesda Wednesda Thursda‘ Frida 
Bonday suesday’ Wednesday =} Thursday Eviday 


Teacher Volunteer Teacher Volunteer Teacher 


Instruction | Reenforcement | Instruction | Reenforcement | Instruction 
Clerical Work 


; : oe A Laas LD | 
eacher \ Volunteer Pex#onnel 


3: (ee g2e [1500-1530 | QrtS-Qiso | 75380 - 18:00) 2rtF- age 


Monday Tuesday Wednesday Thursday Friday 


Teacher _| Volunteer Teacher Volunteer Teacher 


Instruction Reenforcement | Instruction | Reenforcement | Instruction 


Clerical Work Clerical Work (Post Test) 


AT1S= 3:20 N7'90° 119 0 | BES -9190. NGO = 10: 00 
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VOLUNTEER ASSIGNMENT SCHEDULE 
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¥ of Students __. Skill Area to be Emphasized: —_ 


_. Clerical Work to be Accomplished 


Monday — : 


Teacher 
Instruction | Reenforcemént | Instruction | Reenforcement }.Instruction 
, Clerical Work 


Wednesday Thursday Friday 


Teacher Volunteer - Teacher Volunteer Teacher 
Instruction Reenforcement | Instruction | Reenforcement | Instruction 
* | Clerical Work : Clerical Work | Pdst Test 


_. Presentation of Prescriptive Program 
to Reading Specialists . 


READING PROGRAM 
OBJECTIVES 
PTs eeepire gehosy_ Need Preeren 
a Eee a ee 
Shane Fo Reng Vener topeRenuans | | 


Presentation of Prescriptive Frogram ee 
ystoms Approach Principals 


Presentation of Prescri 
to Parent Advisory Coun 


Presentation of Prescriptive Program gs 
aculties : 


i) r) () 
Final Repert-Board of Education 
Public Meeting = Right to Read 
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is notary and unioy He epeear ATL 


Worksho econdary Content Areas 
og li oP ocia aenyree t 


eo a ee 
Se oe bal 
SRSA ES 
BSR RER ASE Ree 


a & 


OBJECTIVES 


— 


FIGURE 13 
TIME CONSTRAINT CHART 


PROCESS EVALUATION 


| 
' 


6. Implement Plan of Action (The Program) 


‘A, Monitor the Program ‘ s 


The early stages of Process Evaluation are -exploratory, 
with the focus on detecting defects in the desigt plan, - 
In other words, continuous monitoring to see if the 
program is operating as it was intended, 


B, Feedback Meetings 


To insure thorough and efficient monitoring, feedback 
meetings are extremely important. Meetings should be 
scheduled weekly during the initial stages of a new 
program, 


Formal and informal information gathered during Process 
Evaluation may a ae in committee recommendations ‘to 
recycle to Input /Evaluation and restructure program 
design or BrOCeURREDs: se) 


C. Outcomes in Writing 


It is important to place in writing restructured . 

procedures, revised target dates, and revised ‘schedules, 
This keeps all decision makers informed and provides an 
information base of "successful procedures" to try 

when program is implemented at other grade levels. 


Utilize Figure 6, Meeting Report Porn, to keep all 
participants informed, 


32 


oer | EVALUATION 


7. Evaluation of the Program 


At the end of the program cycle, evaluate the extent to 


which each objective was achieved, 


objectives were met, one of 
carried out, 


A. Recycle the Program: 


2 


B. Terminate the Program: 


C. Install the Program: 


39 


Based on whether the 
three alternatives will be © 


to Input Evaluation for 
redesigning of the plan, 


this was not the direction 
to go. Return to Context 
Evaluation, 


as part of the on-going program, 


by 
i | 


INSTALLATION 3 
er 7: \ 


8, Design a Plan for Installation . 


SS é 4 ‘ Me ah 
j Designing a plan for installation is a|very important step 
‘ if it is to be accepted by staff in BSE grades or other 
schools, te fh a 
- | P ; ‘ 
During the oer eee pase the following steps are: 
recommended g 


‘ . 


A. Keep the installation small scale. 2 f 


B. Provide ‘awareness_background rae staff who will be © 
aupeellane the new PEperen, is ; 


C, Form a/ ‘committee of jon menbers to design the pign 


for implementation. {See Input Evaluation) * 
° A 
> lish target dates on time constraint chart. 
—- lee Figure 13) = 3 


4 Schedule weekly feedback meetings to determine if 
o installation is. proceeding as designed. Discuss strengths, 
ds weaknesses and modifications, : 


Utilize Figure 6, Meeting Report Form, to provide 
feedback to all participants, ’ 


,; F. Document the progress of the new pregnant and provide 
staff with test data, 
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Sisinientananase 
THE PURPOSE OF EVAWWATION 
| Is Not. to: Prove 

| But ‘to Improve 


word 


—Daniel L, Stufflebeam 
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CONCLUSIONS 


The purpose of the Right to Read Effort was to implement 
an inservice systems approach for improving the reading skills of 
students reading below grade level at the Village Park School, and 


to utilize the approach to generate similar programs in other schools. 


Iniorder to realize such goals, sikictecontons: acting as 
facilitators of change, must recognize that the key bo te ind of 
waning we seek lies as mush in teachers' ceueeien as in Teaches! 
diagnostic abilities or in the program itself. With teachers' attitudes 


considered foremost in the mind of the change agent, efforts can then be 


undertaken to affect teacher) understanding in the cognitive areas. 


To judiciously foster, positive attitudes and a sense of purpose 
and committment, teachers must participate in the development of a new 


program from its inception. This will go a long way to insuring the 
\ 
success of the program. \ 


‘ 


As change agents foresee staff becoming involved in new programs, 


it is important to keep in focus the valuing levels of awareness, 


\ 
'preference, and committment, as they apply to an individual's 


_ assessment of whether a new program has worth. 


These levels of valuing were nurtured daily during the effort 


to develop a prescriptive program at the Village Park School. They 


continue to be the modus operandi as the program is presented at the ni 


awareness level to principals and staff in other schools. 


7) 


o* 


Zz 


ADDENDUM 


PENNSBURY 
READING PROGRAM MODEL 


Criterion 


Reference 
Testing 


Performance 
in 
Reading Group 


Pre Instruct/ Post 


Performance 
| Test Reenforce Test in — 


Workbook 
Classroom 
Teacher. 
Volunteer 
Personnel | ; 


Product Evaluation 
Cognitive Domain 


End_-of Book Test 


, Teacher 
- \Observation/ pee 


“Shem as 


Remedial Program 
Individualized 
Testing 


- Reading 
Specialist 


Affective Domain 


Attitudes Test 


Positive 
Acceptable 
Negative 


Racrla | Matched t to 
Students! Learning 


Post-Test 


tudent Completes 
Zone of Mastery Chart 


TermNnate 
Prescriptive 
Program 


PRESCRIPTIVE READING PROGRAM 
MODEL 7 


tudent Completes 
Zone of Mastery Chart 


Study Skills 
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